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of  the  learning situation  is of greater value 


















and not  as  separate  categories. This  article 
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of  transferring  information  into  long-term 
memory. Long-term memory allows us to store 
and retrieve important information across an 
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unfolds. Only when  the  individual  is part of 
a non-judgmental environment, does genuine 












and  significant/experiential  learning  and  to 
recognise the importance of the context to the 
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notion  of meaningful  learning  (1972/2000). 
In  Bateson’s  view,  meaningful  learning  is 
an  inherent  part  of  a  person’s  activities  in 
the  world  and  not  an  epiphenomenon.  The 
contextual  issues  of  learning  are  neither  to 
be understood as something  that disturbs or 
represses  the  genuine  learning  process  that 
happens within the person, nor is the context 
an accumulation of trivial incidental circum-
stances. According  to  Bateson,  the  context 
is  the  dynamic  presupposition  for  learning 
something.  Instead of  thinking of processes 
of  learning  as  different  kinds  of  learning 
processes  formulated  in  dualistic  terms  and 
contrasting  person  and  social  practice,  he 
suggests  that  we  conceptualise  learning  at 
different  levels,  differentiated  in  relation  to 








to  problem  solving,  the  kind  of  processes 
researched  in  laboratories and experimental 
settings.  However,  deutero-learning  is  the 
habits  that create a contextual  frame for  the 
processes of “proto-learning”2. More specifi-
cally Bateson argues:
“(…) we might say that the subject is learning to 
orient himself to certain types of contexts, or is 
acquiring “insights” into the contexts of problem 
solving. In the jargon of this paper, we may say 
that the subject has acquired a habit of looking for 
contexts and sequences of one type rather than an-
other, a habit of “punctuating” the stream of events 








is  the  ways  we  differentiate  various  situ-
ations from each other  in order  to orientate 
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and  cultural world  is,  nevertheless, merely 
depicted  as  a  self-constituting  system  of 
communication.
  This  paragraph  aims  at  transforming 
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order  to be  able  to  accomplish what needs 
to be done. Following  this  line of  thinking, 
people must come to an understanding with 















































  If we briefly  return  to  the discussion of 
learning and meaning, meaningful  learning 
is  not  primarily  intra-psychological  but  an 



















were  applied,  participant  observation  and 
semi-structured  interviews.  The  process  of 
observation  was  dynamically  built  around 
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proved by  the  interviewees. Analysis of  the 





























participating  in  other  contextual  settings  – 
finding employment  in other bakeries –  in a 
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selves differently  in order  to  learn  the  trade 
of baking. They were selected because  they 
very clearly described two different ways of 

















  Peter  is  in  his  late  twenties  and  is  an 
old  apprentice  compared  to  the  other  baker 
apprentices.  He  has  previously  worked  in 
different unskilled jobs. He is  in the middle 
of  his  training  when  he  takes  part  in  the 
interview. His learning trajectory is orientated 
towards  becoming  a  journeyman  in  a  tradi-
tional  craft-orientated  bakery.  Peter  argues 
that life outside the bakery is important and 
working  as  a  baker,  often  early morning  or 
late  at  night,  seemingly  supports  his  family 
life. One could say that we obtain an under-
standing of how working as a baker is central 
to Peter’s conduct of  life  in general. This  is 
also a common feature in the interviews with 
the  other  apprentices  who  were  orientated 
at  becoming  journeymen.  They  place  great 
importance  on  life  outside  the  bakery,  e.g. 
being with friends and family. In other words, 
they  see working  as  baker  apprentices  as  a 
means  of  doing  something  else  somewhere 




in  a  bakery.  Peter  emphasizes  how  being  a 
baker supports his family life:
I have two children who actually think it is nice, 
when they come home from school and there is 
somebody at home, even though I may be asleep. 
They can also wake me, if they have a problem 




It  is  important  to him to be  involved  in his 
family life and his participation in the work-


















Actually, I believe the work environment is of great 
importance, I believe one learns more when we are 
all working well together, and we are not mad at 
each other or feeling uncomfortable (Peter).
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They (the craft-orientated bakeries – KN) are de-
veloping all the time. They now bake till late after-
noon, they used to stop baking in the morning, and 
they have started using special ovens (hærdeovne), 
which is the same as the bake-off system, something 



















You know, I am pretty convinced that I will not 
have any children (…). This is really a job I feel 
passionate about, it is really all I want and to have 
children is not something I care enough about. It 
takes a lot of time, and I would rather put that time 
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other contextual settings  is of  importance  to 
what happens at  the workplace. Charlotte  is 
ready to give up the kind of family life many 
































The way you learn is when somebody shows you 
how to do it, and then you do it. And you might 
be corrected, and develop your own way of doing 
things, and then you are off. Theory happens at 
school. In school the theoretical stuff is presented 
to you, but in the bakery, there is no time and no-














They focus on  learning  in  the bakeries and 
disconnect this to what is taught at the voca-

















And there (at school – KN) we have all kinds of 
subjects that have absolutely nothing to do with 
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So I choose the best way of doing it, that is the 
way I have learnt to do things, because in our bak-
ery, there are ten different ways of kneading white 


















the  journeymen and master  for her  learning 
trajectory. She keeps urging them to show her 
more:
It is also because I kept saying: when will you 
teach me that, when do I learn to do this and that. 
But no, (they responded) ‘we don’t have time right 
now’. Then somebody is on holiday, then the other 
apprentice is at school, we are always one man 
short, and looking at the calendar, there is not a 
single day or single week when we are not one 
man short. It was not right, and they admitted it 
















has her own shop, so she  is  far more  inter-
ested, also in the more theoretical part of the 
education at school  than Peter,  for example. 
However, she  is critical – as most of  the  in-
terviewed apprentices – of  the slow pace at 
school.  In general,  the apprentices are used 
to a very fast working pace  in  their  ‘home’ 
bakeries so the pace at vocational schools is 
experienced as slow. Charlotte perceives  the 
school  part  of  her  vocational  training  as  a 
supplement to her learning in the bakery, and 
she sees the possibilities of integrating these 
aspects  in her everyday working  life and  in 





and, with  theory she has  the opportunity  to 
develop new aspects of working practices. She 
says more specifically:
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At school I would like to have some more theoreti-
cal lessons and all that stuff from the bakery could 
be cut back because a lot of that we already learn 
in our bakeries (Charlotte).




actively  to connect  the activities of  the  two 




the  apprentices  would  like  to  live  in  order 
to  understand what  they find meaningful  to 
learn. In order  to understand why Peter and 
Charlotte approach  the baking  trade as  they 
do,  and  in  order  to  understand  their modes 
of  learning,  one  has  to  understand  the  con-
duct  of  life  they  would  like  to  pursue.  Or 
to  put  it  differently,  to  understand  learning 















































he finds  important  to  learn requires  looking 
at his conduct of everyday life in and across 
different contextual settings.
  The  case  of Charlotte  points  to  another 
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The theoretical ambition of this article was to 





































what  the apprentices find  important  to  learn 





































Theoretical Psychology. Critical Contribu-









Dansk Pædagogisk Tidsskrift, 1, (pp. 12-31).
Entwistle, N. & Smith, C.  (2002). Personal Un-
derstanding and Target Understanding: Map-
72972_outlines_r01.indd   35 10-10-2008   09:03:59
Learning, Trajectories of Participation and Social Practice •  Klaus Nielsen
36
ping Influences on the Outcomes of Learning. 









uated Practice?). Dansk Pædagogisk Tidsskrift, 
(2), (pp. 6-16).




(Everyday Conduct of Life as Basic Concept 
of a Scientific Theory of the Subject).  Das 
Argument, 37. Jahrgang, Heft 6, November/
Dezember 1995.





velopmental Psychology: Dialectical Perspec-






cial  Practice.  Nordisk Pedagogik.  Vol.  17 
(pp. 140-152).




ing: Legitimate Peripheral Participation. Cam-
bridge: Cambridge University Press.
Lave, J.  (1988). The Culture of Acquisition and 











Task. Brit. J. Educ. Psych. 46, (pp. 115-27).
Merleau-Ponty, M.  (1981). Phenomenology of 
Perception. London & Henley: Routledge & 
Kegan Paul. (Org. from 1945).
Miller, P.H.  (1983). Theories of Developmental 
Psychology. San Francisco: W.H. Freeman and 
Company.
Nielsen,  K.  (2005).  Håndværkslæring (Craft 
Learning). Psykologisk Institut, Aarhus Uni-
versitet, Århus.
Nielsen,  K.  (1999).  Musical Apprenticeship: 
Learning at the Academy of Music as Socially 
Situated. Skriftserie  for Psykologisk Institut. 
Århus Universitet.
Nielsen,  K.  (1997).  Musical  Apprenticeship: 










72972_outlines_r01.indd   36 10-10-2008   09:03:59
